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Reciprocal Teaching
The authors of Reciprocal Teaching are
Ann L. Brown of the University of Illinois at
Urbana-Champaign and Annemarie Sullivan
Palinscar of Michigan State University.
Reciprocal teaching is on instructional
activity which has as its focus a procedure
which demonstrates how four strategies -generating questions, summarizing, clarifying
and predicting can l?e used to enhance
comprehension and recall. The activity is
based upon a dialogue between the teacher
and students.
Reciprocal Teaching is derived from the
theory that reading for meaning and
retention, "study reading," requires effort,
and full repertoire of comprehension
strategies and the flexibility to use these
strategies when necessary and appropriate.
Reciprocal Teaching also recognizes that
effective readers must consistently employ
two ongoing mental activities as they read.
First, readers must read and understand the
content. Secondly, they must be on the alert
for instances then they are not achieving full
comprehension and take appropriate steps
to remediate the situation.
Generating questions, summarizing,
clarifying and predicting were selected to
comprise the Reciprocal Teach,ng activity
because they meet both needs of the strategic
reader -- the ability to read for meaning and
to simultaneously monitor comprehension.

there anything in this segment that I don't
understand?" If there ore unclear segments,
the reader then must decide which strategies
to use to remedy the problem.
4. Finally, to predict, the reader must read
with anticipation and expectancy, watching
for text clues indicating where the author is
going next. The inability to predict may also
be on indication that comprehension is
inadequate.
PROCEDURE
1. At the outset, the teacher explains to the
students that they will be learning how to use
four reading comprehension strategies which
will help them read and retain information in
their texts. The teacher also discusses with the
students why the strategies ore effective and
when they con be used.
2. Students next ore given definitions for
each strategy and the opportunity to practice
each one. Once students appear to hove a
good understanding of the kind of processing
each strategy entails, the actual Reciprocal
Teoching lessons begin.
3. The teacher selects a segment of text
preferably at the sentence or paragraph
level. As the students progress, longer
segments of text con be used. The teacher
next decides on how large the instructional
group will be. (The authors hove used the
activity with groups no larger than eighteen.)
4. The students are told to read a segment of
text silently. The teacher then begins by
asking questions about the text and the
students respond. Next the teacher
summarizes the text, modeling how the
summary was constructed. The teacher
clarifies the text, directing students' attention
to segments of the text which might inhibit
comprehension, e.g. unclear referents,
complex concepts, poor organization. Finally,
by pointing out clues in the paragraph, the
teacher makes a prediction about the next
segment of text. Throughout the modeling of
these strategies, students ore encouraged to
odd their own ideas and to participate in the
discussion.
5. A student becomes the "teacher" with o
new segment of text and follows the some

How do these strategies satisfy both purposes?
1. Summarizing text forces the reader to
focus on pertinent information. If the reader
cannot su~morize the text, that is good
evidence that comprehension is incomplete.
2. Generating questions about text directs
the reader to specific information and
requires the reader to reprocess that
information into question format. The inability
to formulate appropriate questions about
text is another "red flog" for the reader that
comprehension hos not occurred.
3. Clarifying directs the reader to look for
parts of the passage which are confusing and
unclear. The reader must ask the question, "Is
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by scrutinizing the teacher's thinking and
participating actively in the dialogue . Next,
each student gets to "practice" using the
same strategies under the watchful eye of the
teacher. As each student takes his/her turn,
the teacher can make assessments regarding
the student's level of performance and can
provide the appropriate guidance as part of
the dialogue. ("That was an interesting
question. Do you have any others?")

procedure as discussed above. Each student
is given the opportunity to lead the discussion
and to experience the cognitive processing
involved in using these strategies.
The Reciprocal Teaching format allows
the teacher to model the thinking involved in
generating questions, summarizing, clarifying
and predicting. As the teacher demonstrates
"how," these cognitive tasks are performed,
and students become involved in the process

An Example of Reciprocal Teaching
The following text and dialogue is taken from an actual Reciprocal Teaching lesson used by
Celeste Crouch with her students in East Lansing Public Schools. The students were told to read
the paragraph and Student l was assigned to be the "teacher."
Because the calf must surface as soon as it is born, it comes into the world with its eyes open,
its senses alert, and its swimming ability well developed. The newborn calf's first lesson is how to
breathe; its second, how to do the same in a gale. For about the first year of its life, however, it
stays close to its mother, swimming alongside her and feeding on her milk, gradually learning to
eat fish, squid, or krill.
Student l
Student 2
Student 5
Teacher
Student l
Student 4
Student 2
Student 6
Teacher
Student l
Student 4
Teacher
Student 4
Teacher
Student l
Student 5
Student 4
Student 3
Teacher
Student l
Student 3
Teacher

What is the ability of the calf when it is born - up at the surface?
It can swim and it's alert.
Its eyes are open.
That was an excellent question. Do you have any others?
Where does the calf get its food?
Its mother and then it learns to eat fish.
I have a question. How long does the calf stay with its mother?
About a year.
Good questions. (to Student l) Now, can you summarize the paragraph?
When the calf is at the surface, it is alert to what is happening and stays with the
mother for about a year.
I have a summary. When the calf is born, it is alert and has the abilities to live.
Those are both interesting summaries. Which one do you like best?
I like the first one more than mine because it says the calf has to stay with the
mother a year.
Good point. Now, could you clarify for us?
A "gale" may give some people trouble and maybe "squid" and "krill."
A gale is like a wind storm.
Do you know what "squid" and "krill" are?
Krill are little shrimp and a squid is like a jellyfish, long, with l O arms.
Thank you for the fine clarifications. Now we need some predictions.
I think the next paragraph will be how the calf goes off with its herd on its own
and starts its own family.
I think since it was talking about what it eats, it will talk about how it eats.
Let's read to find out how close these predictions are. (To Student 4) Would you
be the teacher for this next paragraph?
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Modifications of the Procedure

Most students seem to enjoy the format
and are quick to note the transfer effect of
Reciprocal Teaching when reading other
text. It is recommended that the activity be
used often in content area classes as well as
developmental reading classes.

1. Peer Tutoring. A good reader works with a
less capable reader using the four strategies.
2. Writing. Students write their questions,
summaries, clarificaitons and predictions.
(Allow participants opportunities to suggest
other modifications.)

Does Reciprocal Teaching really work?
In comparing Reciprocal Teaching with
other worthwhile approaches, it has proven
to be very effective. Li~ted below are the
authors' suggested methods for assessing
student progress:
1. Tape record dialogues of the same group
and compare levels of thinking and interaction
with the text.
2. Have students write summaries of
expository text and compare quality of
individual students' writing over a period of
time.
3. Have students write questions after
reading a segment of text and use as test
items.
4. Have students read short passages, answer
questions and keep a record of comprehension
percentages over a period of time.
5. Ask the students what they think.
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Learning from the Inside Out
continued from page 22
as Directed Reading/Thinking Activities,
K-W-L, semantic mapping, and vocabulary
overviews, are described in other modules.
Each of these instructional strategies
refutes the view of the learner as a passive
recipient of information. Years of cognitive
research have proven that teacher-directed
learning "from the outside-in" is not successful.
Assigning a reading assignment with little or
no pre-reading activity does not allow
students to relate new information to the old.
Langer and Purcell-Gates, in Reading,

author's message. Learning must be directed
"from the inside-out," and teachers, by
utilizing techniques for activating prior
knowledge, can aid learners in making those critical
connections -- linking what is unknown to
what is already known.
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Thinking, and Concept Development,
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meaning if they are to comprehend the
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